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SAS lives the school ethos of Education through Community: Community through 

Education.  We work in partnership to make a difference together; demonstrating 

our values of Agency, Connection and Possibilities; creating the best possible 

environment and opportunities for our children, families and community: and to 

develop as a compassionate, socially just and democratic community, to contribute 

locally and globally.   

Inspired by a shared vision and passionately united in moral purpose, a sense of 

collective responsibility and efficacy at SAS is attained and sustained. 

A positive school culture and climate is supported by strong relational pedagogy 

and restorative practices applicable to all members of the SAS community.  We 

provide a rich, learning environment that enables, empowers and supports our 

curious, confident and capable children.  We place children at the forefront of their 

learning and support them collectively and individually to be their brilliant best - 

kind hearts, fierce minds, brave spirits. 

Our pedagogy is democratic and learner-centred.  Academic and non-academic 

outcomes are rigorously pursued for children to recognise and achieve their 

potential and help them achieve success in whatever they pursue.  We focus on 

the processes of thinking, learning and creativity. 

We value the Arts and Humanities and champion play as a core fundamental right 

for all children in line with the United Nations Convention on the Rights of the Child 

(Article 31).  Play pedagogies across the school engage their curiosity, deepen 

children’s learning and support their health and well-being.  We understand the 

essential role of educators as facilitators, guides and mentors of children’s learning, 

providing a scaffold for children; this requires practitioner reflection and deep 

knowledge of each child to maximise their learning.  2021  brought its challenges; 

not least of which was the impact of a and continuing uncertainty and constantly 

changing circumstances of a pandemic.   We were well placed to manage these with 

all the practice and development of 2020 planned responses.    

Denise Stone    SAS PRINCIPAL   
education through community: community through education 



SAS SCHOOL BOARD  

SAS board members; staff, parents and community; represent diverse perspectives 

and professional and personal talents that contribute to an effective and powerful 

governance mechanism that supports SAS’ vision. These backgrounds include 

representation of the Arts, Education, Law, Engineering, Enterprise, Equity and 

Diversity, Literacy and Sustainability. Board members act in an advisory capacity to 

the School Principal in a variety of matters monitoring the performance and 

accountability expectations of the school. The board’s involvement and 

contributions enrich and enhance the school’s strategic direction and ensure the 

school meets the requirements of The Statement of Expectation and other 

obligations. It does this with keen observation, interest and insightful questioning.  
 

In 2021 this included monitoring the implementation of the Business Plan, 

participation in the School Self Assessment for School Performance Review.   A 

combination of a school self-assessment validated with school based evidence 

formed the basis of our school review report. The review team met with SAS 

leadership team, staff and representatives of School Board, parents and students.  

Important documents and policies were developed in partnership with the Board 

during the year: including Communications policies: as part of the School 

Improvement Planning.    
 

Message from SAS School Board Chair 

In 2021, the vast majority of Board business related to brainstorming, reviewing 

and endorsing the School Business Plan (Dec 2020 – Mar 2021) and related 

material required to support the School Self-Assessment (Review) which was 

submitted in November 2021.   

School community members are encouraged to read and engage with the Business 

Plan which is available on the school website.  This should be read alongside the 

Implementation Timeline.  

The School Self-Assessment (i.e. ‘review’) is like an audit of how we are tracking 

against fixed criteria (set by the Department), to demonstrate our compliance and 

strengths, and detect any gaps that need to be addressed.  

It was a lengthy, resource intensive, and often tedious exercise to produce 

evidence that the school meets, and often exceeds, the minimum requirements set 

by the Department.  At times, it felt like ‘a square peg trying to fit into a round 

hole’, as our unique, yet progressive and evidence-based, approaches to play-

based learning, student-centred teaching and restorative conferencing, does not 

always align neatly with mainstream model seen in other government 

schools.  Finding the balance of holding our ‘rock’ values while going with the 

‘water’ flow of reporting requirements has been challenging.  And, we did it! 

We recognise, and thank, many who have helped find this balance, but none more 

so than the SASsy staff under Denise’s leadership.  SAS School Board member, 

Mandi Winnett, deserves special mention for her attention to detail, strategic lens 

and overall coordination of the extensive data and evidence.  Great work 

everyone! 

Three additional documents that were in the pipeline for quite some time were 
also reviewed and endorsed by the Board: 

 Communications Policy 

 Complaints Policy and Procedures 

 Restorative Practices Guide 
Regularly meeting each term, the Board convened two additional meetings 2021: 

 November 2020: workshop the School Business Plan   

 November 2021: review School Self-Assessment for the Review 
 

In 2022, we have undertaken to be more ‘visible’ with photos of members to be 

published on the website shortly.  More importantly, we look forward to ensuring a 

balanced membership is sustained, with vacant parent member positions to be 

filled at the open (public) meeting in Term 3. 

We look forward to supporting the governance of SAS as best we can and seeing 

the continuation of Community through Education and Education through 

Community. 

Kelly Parsons   SAS Board Chair 

 



SAS P &C is an active and dynamic body in and for the school with a strong 

executive team leading the way.  P & C FUNdraising (always creative) complements 

and supplements resourcing towards the priorities of the School Business Plan.    

In 2021 the P & C contributed substantially to having consultant Margaret 

Thorsborne work with both staff and family/community members to review and 

further progress the embedding of Restorative Practices and increase alignment 

between home and school expectations and responsibilities.   

 

“how we want SASsy children to be…” what we want for SASsy children – when they 

have been hurt and when they have done wrong”  parent discussion at parent 

workshop with Margaret Thorsborne, June, 2021 

Restorative Practice is founded in concepts of accountability, responsibility and 

empathy to support all members of the community by transforming the way 

people respond to wrongdoing.  It strengthens connections to restore social 

capital, productivity and emotional wellbeing.  

 

Spearwood Alternative School (SAS) has engaged with restorative practice for over 

20 years. The school’s original intent was to build a strong culture in which 

relationships are valued and any harm to those relationships could be repaired 

through a restorative approach. This involves relationships between students, staff, 

families and community members. This inspired the school ethos of Education 

through Community: Community through Education and the establishment of the 

SAS Harmony Groups and engagement with the Rock and Water program to 

support this intent. 

P & C sub committees support projects and grounds development and a group of 

parents work with staff members to organise an annual whole of school 

community camp week in first term.    

P & C considered Harmony Group projects presented to them by the student 

leaders.   (see SCHOOL LEADERS/GRADUATING STUDENTS) 



ENROLMENTS 

Semester 1, 2021, saw us with enrolments of twelve kindergarteners, twelve pre-

primary age and seventy eight years 1 – 6 students:  50 boys  and 56 girls (though 

not ‘evenly’ across classes).   

With kindergarten enrolments we welcomed 75 % percent of the group as new 

families into our community: and eight new families with enrolments across the 

years PP – 6.   

One 'new family' (their eldest attended some SAS years ago) returned home from 

Canada, one new family came from NZ and one from interstate.   All met the COVID 

safe requirements and were able to start on the first day of the school year.    

ATTENDANCE 

The first week of 2021 was delayed as all in our region experienced lockdown. 

Children’s regular attendance is imperative.  Research, if not common sense, tells 

us that engagement in learning is a contributing factor to children’s progress and 

achievement.  Having a safe and positive learning culture at SAS is supported with 

attention to both physical and mental health and wellbeing; and enriched by 

programs such as Rock and Water and MINDUP.  Our Harmony Groups create 

connections across the age groups and between families.  The culture and learning 

environment that is established is appreciated by parents; and acknowledged as a 

strength of SAS in the School Performance Review conducted November 2021. 

Any attendance issues are monitored and communication with families attended to 

by the Principal, which has made a difference to both attendance and punctuality 

for some students of concern. The added convenience of the school being 

informed of absences via CONNECT has contributed to this.  

The target of having no unexplained absences in 2021 has not been attained, 

although it has been pursued and has improved in a number of cases.  Students are 

usually readily identified in each attendance category (risk) and the reasons for this 

able to be ascertained.   



AGENCY CONNECTION POSSIBILITIES:  Developing LEARNERS driven by curiosity, 

passion and purpose / who generate ideas and think critically / who persevere in 

the face of difficulty (BP priority #1)   A positive learning environment – safe, 

respectful, accepting, inclusive, promoting a sense of community and belonging (BP 

Priority # 2) 

“As educators, parents and citizens, we must settle for nothing less than environments that 
bring out the best in people, take learning to the next level, allow for great discoveries, and 
propel both the individual and the group forward into a lifetime of learning: something all 
teachers want and all students deserve”   Ron Ritchhart, Creating Cultures of Thinking  
 

 

The Understanding Map; constructed as part of Harvard University's Project Zero: 

Creating Cultures of Thinking; featured in shared staff conversation on 

MetaCognition (HITS) .  It was also referenced as we articulated a SASsy 

Communications Policy. 

Harnessing their curiosity, awe and wonder, a dynamic learning program engaged 

SASsy students.  Teachers and students continued to explore and utilise the 

routines of Making Thinking Visible (MTV).   

The forces referred to in Creating a Culture of Thinking not only support good 

thinking they also support a growth mindset and give attention to health and 

wellbeing by influencing the learning environment and pedagogy:  A culture of 

thinking produces the feelings, energy, and even joy that can propel learning 

forward and motivate us to do what at times can be hard and challenging mental 

work.     

Engagement of SAS students is enhanced through such deliberately selected 

initiatives.  Aligned with and influencing pedagogy and curriculum delivery, the 

learning habits from the Creative Schools Program have been adopted at SAS, for 

learners to be:  

 imaginative 

 inquisitive  

 collaborative  

 perseverant and  

 disciplined    

Along with  further exploration, implementation and embedding in practice of 

the High Impact Teaching Strategies (HITS): 

 Setting goals 

 Structuring lessons 

 Explicit teaching 

 Worked examples 

 Collaborative Learning 

 Multiple exposures 

 Questioning 

 Feedback 

 Metacognitive strategies and 

 Differentiated teaching. 



Relational, inquiry and play pedagogies inspire the creative delivery of curriculum 

to engage all students and for them to ‘unlock and fulfil their learning potential’.  

Programs and practices that can enrich this are explored and pursued.      

We continued to work in partnership with UWA with the Einstein-First Project.   

“The Einstein-First Project teaches the fundamental concepts of modern physics to 

school students and works to improve STEM involvement in the classroom.”  “It is 

creating an evidence-based curriculum that takes students on a journey of modern 

discovery.  Starting with foundations, the Einstein-First curriculum resolves the 

disconnect between science in schools and science of the modern world.”    

“Einstein-First began by developing innovative methods for teaching school age 

children the concepts of Einsteinian physics – curved space, warped time, photons 

black holes and quantum entanglement.   The project led to an international 

research collaboration and a new partnership with education authorities and 

Western Australian primary an secondary schools, that is developing and 

implementing an Einsteinian science curriculum from years 3 – 10”. 

A working partnership with Fremantle Press continues - originated, 2013, 

with the creation of the Leanne Coole Young Writers Awards for students of 

SAS to honour a beloved teacher. Leanne’s daughter (also a SAS graduate) 

joined the judging panel for these awards in 2021.              LCYWA winners 2021 

 

SAS was invited to showcase our own innovative program for the 2021 celebration 

of twenty years of the Stephanie Alexander Kitchen Garden Program (SAKGP).  

Professional learning has been provided to other schools in this.   

AGENCY CONNECTION POSSIBILITIES:  PROFESSIONAL LEARNING CULTURE 

Innovation, creativity and collaboration are core characteristics of the school.   

Inspired by a shared vision and passionately united in moral purpose, a sense of 

collective responsibility and efficacy at SAS is attained and sustained.   

Staff are committed to teaching excellence and supported to continue to build 

their capacity to deliver engaging and challenging learning opportunities.   (BP 

priority #3).  SAS has a cohesive culture based on trust, mutual respect and 

alignment of purpose. Decisions are made collaboratively and individual 

responsibility is taken for continuous improvement and implementing changes, 

thereby enabling staff to be constructive problem-solvers and involved in the 

timing of change at SAS.  

All staff engage with school improvement to maximise the impact on student 

learning and wellbeing. This is achieved through shared planning, weekly 

collaborative team (focus) meetings, school development days, as well as other 

professional learning.  

SAS staff are provided with opportunities for leadership.   Each staff member 

champions an area of learning and/or special project or program, appreciates 

others’ talents and skills and embraces peer observation and feedback. Curriculum 

exchanges and integration of classes are negotiated.  All lead professional learning 

of other staff according to their role.  The wisdom and experience of a school 

psychologist and a school chaplain enhances the team.   

A stable, distributed leadership model leverages the talents and passions of all staff 

in line with strategic planning and priorities, with staff encouraged to cultivate 

their own leadership style.    SAS staff demonstrate the capacity and qualities of 

good leaders.  They are emotionally intelligent, as well as being strong 

communicators with high level intra and inter-personal skills. 



Staff and school improvement is planned with shared professional learning and 

embraced with enthusiasm.  We meet the challenge harnessing and leveraging 

staff passion and energy within a staged and incremental implementation in order 

to ensure sustainability, manage workload issues and sustain staff wellbeing and 

motivation.   This parallels the gradual release model employed in classes with the 

students.  

Staff alignment in best ways to support our students being their best is assured 

with shared professional learning.   This included, in 2021, two days workshopping 

with Margaret Thorsborne; Managing Director of MT and Associates and 

Transformative Justice Australia: sustaining restorative practices at SAS (see also P 

& C).  An outcome of this was the production of a ‘one page’ description of SAS and  

Restorative Practice – which also served to demonstrated how this approach 

underpins both Behaviour Guidance and Communication Policies.   An action plan, 

in line with business plan priorities, was developed and currently in 

implementation.  This has included the exploring of the works of Drs Ross Greene 

and Bruce Perry – Collaborative Problem Solving model developed around 

identified Lagging Skills and a Neurodevelopmental Approach respectively.    

A teacher returned to SAS in 2021 having spent the year of 2020 in a Remote 

Community School.  Her learning there has impacted the integration into 

curriculum delivery of that learning including the incorporation of Two Way Science 

into the Kitchen Garden program.   She is coordinating the development of SAS 

Reconciliation Action Plan.   Two of the teaching staff participated in the Future 

Leaders program supported by Cockburn Fremantle Schools Network.    

Given that the year 2021 began with the first week in lockdown staff explored 

professional learning opportunities to support implementing our business plan 

priorities.   It afforded us the opportunity to think, and share that thinking, to 

further plan and read more about where our discussions had taken us on our 

planning days.  All teaching staff participated in online learning re Brightpath Maths 

being introduced.   We shared many enthusiastic conversation as we prepared for a 

new school year; unified in an appreciation of the possibilities it held.    

SAS team are to be acknowledged, celebrated and commended for their 

exceptional professionalism, flexibility and personal integrity.  These are 

demonstrated daily with wholeheartedness and are not to be taken for granted; as 

we continued to be in uncertain and rapidly changing times.   

SAS enjoys professional relationships with universities in the mentoring of 

education students on teaching practicums at Murdoch, Notre Dame, Curtin and 

UWA.   As well as the Einstein-First Project with UWA we are currently engaged in 

Murdoch University’s Play Schema Case Study.    

SAS is in dialogue to pursue a partnership with Edith Cowan University for planned, 

possible research aligned with SAS philosophy and pedagogies. 

EARLY YEARS EDUCATION 

Experience has shown us when children have a chance to play going to school is a 

joy, management is less of a burden, and learning is easier.     John Dewey, 1916  

SAS offers a brilliant early years learning program; reflecting pedagogical 

approaches formed over years of experience and influenced by educational 

philosophies that support play-based, inquiry learning and acknowledging children 

as researchers, exploring from their many points of curiosity and wonder.   

 



There is a balanced blend of child-directed and teacher-led learning; a balance of 

explicit instruction and inquiry and exploration influenced by Vygotskian and other 

constructivist perspectives and by such philosophies as those of Reggio Emilia and 

Forest Schools.  The organic and fluid nature that is evident is supported by staff’s 

competence and commitment to excellent practice and continually pursuing 

professional learning.  An indoor and outdoor program is offered simultaneously in 

Narooma.  The children play in sand and water and wield iPads as appropriate.  The 

requirements of the West Australian Curriculum and Assessment Outline and 

National Quality Standards are met, in some aspects exceed, and  demonstration of 

learning exemplifies those of the Early Years Learning Framework.   Impact of 

teaching is regularly reflected upon and informs further planning and action. 

Partnering with parents begins in these early years and many opportunities exist 

for parents to engage in the learning program and participate in learning of their 

own as they are interested and able to.  A range of parenting courses were once 

again negotiated by the School Chaplain and offered to all parents/carers. 

The influence of the early childhood approach and pedagogy of play is appreciated 

by the team of all SAS teachers who recognise the benefits of exploring how play is 

demonstrated and positively impacts learning through the other years.   A 

Statement of Play for SAS has been developed; reflecting school philosophy and 

values.    

 

 

  



SCHOOL LEADERS / GRADUATING STUDENTS 

“The aim of education is to enable students to understand the world around them and the 

talents within them, so they can become fulfilled individuals and active and compassionate 

citizens.”     Sir Ken Robinson 

Our expectations are for every student to accomplish their very best and to leave 

SAS with that intention for themselves and equipped to do and be exactly that.  

Throughout 2021, as leaders of their Harmony Groups, year 6 students were 

challenged to collaboratively create a project to contribute to the area of the 

school grounds for which they have custodial care.    

 

 

 

 

 

 

 

 

 

 These were presented to community at P & C meetings and funding sought to 

support implementation.   

Also in leadership roles they created and conducted Opening and Closing 

Ceremonies for the annual Whole of School Community Camp.  

 

They facilitated a number of events including the Big Book Swap supporting the 

Indigenous Literacy Foundation.   

 
A teacher was able to share with the HG leaders what she saw as a result of this 

event when she was in Mount Margaret and outlined how it supported and 

delighted the community of kids there.  

They oversaw facilitation of a suitably celebratory farewell to our beloved Yoga 

teacher, Susie, retiring after twenty years.  

 

 

 

 

 

 

 

 



STUDENT ACHIEVEMENT and PROGRESS 

Data is collected through both whole of school and classroom based assessment 

according to a collaboratively constructed and agreed assessment schedule.  

Analysis of this data informs operational planning.  The evidence of the impact on 

learning determines programs and practices – at whole of school and class level. 

These are reviewed and refined in light of data analysis in the cycle of Plan Act 

Assess. 

Certain age groups participated in mandated standardised testing.  

ON-ENTRY assessment 

The On-entry assessment program is an assessment for learning and is conducted 

in Pre-Primary.  The assessment provides teaching staff with specific information 

regarding a child’s understandings and skills in Literacy and Numeracy and 

determines the case-management for targeted teaching and learning adjustments.   

Data collected 2021 was shared with whole of staff and analysed collegiately and 

lens on inquiry to ‘see the story’ of the data established.   Comparative analysis of 

teacher observation and judgement is made and lines of inquiry pursued. 

The data informed relevant responses to support growth and learning progress 

with teaching and learning adjustments made for individuals and small groups: 

supported by home / school partnership.  Differentiation and High Impact Teaching 

Strategies are determined.  Expectations and goals are set for individuals and 

identified small groups for both extension and intervention.    

Comparable to Like Schools data five students were at or above for Reading and 

two for Number.   None for Writing.   Writing remains a priority across the school.  

Early childhood team identified individuals to be tracked through testing on the 

appropriate module in Year 1 and 2 to monitor improvement and action planning 

as above. 

Longitudinal data is available.    

NAPLAN:  National Assessment Program - Literacy And Numeracy     

NAPLAN makes up a part of SAS’ improvement plan. NAPLAN is one way to 

measure the effectiveness of whole school planning and identify where 

improvements can be made.   SAS staff annually analyse NAPLAN data through a 

Disciplined Dialogue approach: analysed against strategic planning targets, 

identifying strengths, weaknesses and informing curriculum differentiation.    

The pattern of consistently having less students achieving at a good or excellent 

level compared to like schools has not been arrested yet, despite best advice and 

evidence based strategies being applied. In many of our NAPLAN assessments we 

do have less students achieving at a limited level than like schools. Of the students 

demonstrating a limited level of achievement, each has a history of individual 

learning plans and have identified and diagnosed learning challenges. 

Year 3  

Since 2018 for Numeracy we have been performing below expected compared to 

like schools. We are heartened to notice that this has progressed from -2.4 SD in 

2018 to -1.6SD in 2019 to -1.2 in 2021.  

Six of twelve students demonstrated high or very high progress: more than Like 

Schools.   No students demonstrated only limited progress.  Teacher judgement 

was comparative with the exception of one student.   Lines of inquiry were well 

developed from data analysis and action and case management plans determined. 

Since 2017 Reading has moved between expected and below expected.  In 2021 

10/12 students made moderate to very high progress and seven made good to 

excellent. Teacher judgement disputed the results of three students and possible 

causes for this considered. Follow up in class assessment planned – particularly 

around miscue analysis. 

Though no student performed below standard Writing performance in NAPLAN 

since has continued to fall in comparison to like schools. Spelling and Grammar and 

Punctuation results are below expected compared to like schools.  Group strengths  



Year 5  

Compared to like schools the SAS cohort made greater progress in Reading and 

achieved to a similar level.  Progress and achievement in Numeracy, Spelling, were 

lower than like schools and Grammar and Punctuation and Writing were 

considerably lower.  25% of year 5 students have identified learning and 

development delays and two others demonstrated below expectations across all 

areas. 

Achievement in Numeracy has been below expected compared to like schools for 

2019 and 2021.  Reading results in 2019 and 2021 show achievement to be above 

expected.  11/14 students made moderately to very high progress.  Writing and 

Grammar and Punctuation was at expected level in 2019 and below expected in 

2021.  A student, with vivid discrepancies identified between assessments later 

diagnosed with dysgraphia is expected to show considerable progress and 

achievement comparatively when re tested in 2023 with appropriate IEP in place. 

 

Year 7  

 

 

 

 

 

 

 

 

 

Year 7 

We were thrilled with the achievement and progress demonstrated by our 

graduates 2020 in their 2021 NAPLAN results.  Of the data that is available to us 

and in comparison to WA public schools, the students demonstrated high progress 

and high achievement in all areas.  

 

In particular the progress in Numeracy and the achievement in  

 

 

 

 

 

 

 

 

 

 

Based on trends, Writing and Numeracy continue to be our school priorities and 
key strategies implemented to raise achievement and progress levels with 
Operational and Case-Management (Classroom) targets.    
 
We will continue to work with our signature pedagogies and will continue to refine 
practice, will continue to monitor and evaluate; in a process of continual school 
self-assessment, measuring impact of teaching and planning for improvement.  



CONNECTION – students and families share a sense of community and belonging 
with our school to create a healthily functioning village for raising SASsy children. 
(BP priority #4) 

The SAS ethos of Education through Community (everyone moving in the same 
direction to create the best possible environment and opportunities for children, 
families, our community): Community through Education (creating an effective, 
compassionate and socially just community) is aspirational, yes.   The values we 
hold of Agency, Partnership and Possibility give us direction.      

We share the care, partnering with parents and families, for our SASsy kids being 

healthy, strong, resilient and well - physically and mentally; as we support them - 

and each other -  in being our brilliant best.   (BP priority #2).  The school’s 

participation in the Targeted Initiative: Mental Health has supported conversations 

with parents about students’ emotional development and how this effects and 

impacts learning.   One of the valuable resources and reference we had on which to 

draw is that of Be You: a national mental health initiative that aims to promote 

children and young people's mental health and wellbeing.   It provides resources to 

help school communities  

 build mentally healthy communities,  

 develop students learning resiliency,  

 engage in partnerships with our families,  

 provide early support to children showing signs of mental health issues, 

 respond as a community to critical incidents.   

We surveyed our community, staff, and students of Bungana to provide us with an 
understanding of 

 the SAS community's understandings and beliefs around mental health 

 ways in which SAS already supports/encourages mental health and wellbeing 

 the ways in which SAS could do more to support mental health and wellbeing 

Along with information already provided in the National Schools Opinion Survey 
2020, this information also helped to shape and make the most effective use of the 
expertise we had in Margaret Thorsborne when she visited and consulted with us 
and also assisted to inform decisions regarding future purchasing of relevant 
resource materials and learning experiences.    
 

Consultation with Lynda Cumming (Be You education consultant) reviewed the 
analysis of data and actions.  An audit to celebrate all current SAS programs and 
practices supporting positive mental health and wellbeing of our learning 
community (strengths and opportunities) would be undertaken. Professional 
learning by all staff with selected module/s will be shared with community.  This 
will complement working with parents to complete the Matrix of the Engaging Your 
Community Toolkit. 
 
We acknowledged that individual families each have their own unique 
characteristics and set of circumstances, that all of us work with the general 
challenges that life brings and that all of our lives have experienced some 
disruption and been 'wobbled off balance a bit' by the impact of COVID 19.    
 
Thoughtful school board discussion regarding the impact of COVID-19 around what 
could be engineered to repair the sense of connection and community took place.   
Community views are sought through the National School Opinion Survey which is 

conducted and analysed every two years.  Results are consistently positive and 

areas for improvement are identified and actioned.  SAS includes additional 

contextual questions to elicit specific feedback and constructive criticism.    2020: 

 “What hasn’t been asked that I’d like to comment on is…” 

 “Partnership in learning is valued at SAS:  how do you experience this.” 

 “Previous foci for community conversations have included……..  What would 

you appreciate a CC about?” 

 “I wish you’d asked this question ……so that I could give you my thinking” 

Notable in 2020 was the increase by 0.4 points of the criteria - This school takes 
parents’ opinions seriously  

Multiple platforms support communication between home and school – parent 
information booklets, weekly whole school meetings, fortnightly newsletter, school 
website, noticeboards, email, phone calls.   Whole school and class notices are now 
communicated through CONNECT.  Teachers use this to share classroom learning 
and align home and school learning partnership. 

Connected and Contributing to Community is the SASsy way.



  

   STAFFING 2021 

 

ADMINISTRATION 

PRINCIPAL     Denise Stone  

School Improvement Project Management Kristine Thomas 

TEACHERS – CLASS and SPECIALIST/SUPPORT 

NAROOMA (kindy and Pre primary)   Lorraine Inglis 

      Rebecca O’Brien  

COOINDA (years 1 and 2)   Kristine Thomas 

BAKOOLBA (years 3 and 4)   Craig Murphy 

BUNGANA (years 5 and 6)   Josie Murray     

ART / Design Technology    Kerry Taylor 

DRAMA (term)     Ali Caeiro    

HASS      Mandi Winnett  

EXTERNAL teachers 2021  

CIRCUS (term)     Joe Bolton 

YOGA      Susie Bruggman / Olenna Connell 

SURFING     Dough Kitchingman 

 

 

 

 

 

 

 

 

SCHOOL SUPPORT TEAM 

MANAGER CORPORATE SERVICES  Colleen Donaldson 

SCHOOL OFFICER    Lisa Barrett  

LIBRARY OFFICER    Lisa Barrett  

 

SCHOOL PSYCHOLOGIST    Natalie Mellgren  

SCHOOL CHAPLAIN    Feonagh Cooke  

 

EA SN /KITCHEN CLASS COORDINATOR    Laura Burling  

EDUCATION ASSISTANT    Lola Fitzgerald 

EDUCATION ASSISTANT     Kiran Sharma  

EDUCATION ASSISTANT    Lora Guarino 

 

GARDENER     Ignazio Pinna  

CLEANER     Sara Jua 

CLEANER     Laisa Paula 

COVID CLEANER    Peta Robinson 



FINANCIAL STATEMENT AS AT 31st DECEMBER 2021 

  
Revenue - Cash & Salary Allocation Budget Actual 

   

1  Voluntary Contributions  $ 6090.50 $6160.75 

2  Charges and Fees  $ 52, 407.00 $52, 529.75 

3  Fees from Facilities Hire  $ 379.75 $1082.65 

4  Fundraising/Donations/Sponsorships  $ 16,068.25 $16, 271.25 

5  Commonwealth Govt Revenues  $ 476.00 $ 475.95 

6  Other State Govt/Local Govt Revenues    

7  Revenue from Co, Regional Office and Other Schools    

8  Other Revenues  $ 3405.53 $ 3440.52 

9  Transfer from Reserve or DGR  $ 4226.00   $ 4226.00 

10  Residential Accommodation    

11  Farm Revenue (Ag and Farm Schools only)    

12  Camp School Fees (Camp Schools only)    

   Total Locally Raised Funds  $ 83,053.03 $ 84,186.87 

  Opening Balance $ 20,945.00  $ 20,944.52 

      Student Centred Funding $109,633.00 $109,632.67 

  Total Cash Funds Available $ 213,631.03 $214, 764.06 

  Total Salary Allocation   

  Total Funds Available $ 213,631.03 $214, 764.06 

 

 

 

 

 

 

 



 

  
Expenditure - Cash and Salary Budget Actual 

  

1  Administration   $ 13,912.73 $ 9,748.61 

2  Lease Payments   $ 19,746.00 $ 18,626.40 

3  Utilities, Facilities and Maintenance   $ 46,489.57 $ 41,925.26 

4  Buildings, Property and Equipment   $ 14, 469.96 $ 9,014.81 

5  Curriculum and Student Services   $ 89,765.27 $ 82,462.22 

6  Professional Development   $ 6,758.00 $ 2,145.05 

7  Transfer to Reserve   $ 6,609.00 $6,609.00 

8  Other Expenditure   $ 235.00  $ 238.72 

9  Payment to CO, Regional Office and Other Schools    

10  Residential Operations    

11  Residential Boarding Fees to CO (Ag Colleges only)    

12  Farm Operations (Ag and Farm Schools only)    

13  Farm Revenue to CO (Ag and Farm Schools only)    

14  Camp School Fees to CO (Camp Schools only)    

        

  Total Goods and Services Expenditure  $ 197,985.53 $ 170,770.07 

  Total Forecast Salary Expenditure   

  Total Expenditure  $ 197,985.53 $ 170,770.07 

  
 Cash Budget Variance  $ 15,645.50   

 

 

 

 

 

 

 

 


